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d In,addition to demands. for opportunities a?d rights, the -
ey
“Whether or not women's educaglon oughit to be.different
2, .

been raiged anew. The %?cus_t is time has not been
on whethef or not women Aare too physically fragile to study Greek

or whether or not women/s education should idclude courses on domes-

tic management. Rather the focus has been

:*x n tne unique aspec‘ts\\é
Eiz of women's dévelopme?k &nd on the changing /roles of women in socikty.
o In this context, there have been efforts to "broaden and deepen our
A

AN

. ) . . : . .
understanding of the relatipnship between women's education and their

deQelopment" (Westervelt, 1972).

»r ‘ _ _
This paper wds prepared for presentation at the annual meeting
of the Americar/ Educatiorial Research Association, ilew York, 1977.

" The .authors/are indebted to Professor Raymond A.yDucharme, Jr.
' for his helpful comments .on early verdions of this paper.
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In seeking to clarify the purposes of collewlate educatlon /<

Whlch may be unlque to women, we surveyed the views of studenIs

-

.and faculty at the largest undergraduate college for women.

. v’ ' ) . .
Although women's colleges are becoming ihcreasingly rare, we f
purposely chose to study such an institution for several reasons.

The reexamination of purposes and goals for women's education

which has .taken place over the last/ decade has'been particularly
- C /
intense at women's colleges. TheSe colleges have sought to jus-

tify  their cont1nued existence in the face of powerful social and

v ‘

economic forces agalnst them. A second reason‘ls that women's
colleges have played an'important'role historlcally in the search

for the optimal undergnaduate experlence for women, and therefore :

.-

should ‘not" be 1gnored in the curbtent reappraisals. More generally,

it was assumed that an examination of the special purposes of a
..
women's college as seen by those who livé and work in theém might

reveal issues which are critifal to the education. of women in all
types of institutions. - .2
The major focus of this paper will be on the popular purposes

&

from the questionnaire which have important 1mpllcatlons fQ\\tﬁe
. -
college surveyed. Since reexamlnatlons of this sort-always portend

change, the discdssion will center on the extent to which the most
popular purpose on the questionnaire represents a new goal for
liberal arts.education. Two other popular purposes will ziﬁdisébssed
more briefly in llght of women's demands and asp1ratlons and in

light of.tradltlonal views of liberal arts educatlon. We end with

o

some findings which have particular significance for the institution
. . " \ 0
studied. - ‘ o *

. . | 3 ‘ ' .
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o . - . survey

" _Questionnaires were sent to approximately 2700 faculty,

R~ C R R e

' ' undergrgduate-and graduate students at Smith College in February,
// . ’ . . | A :

‘1976. The.questionnaire‘was designed'tO'exblore the aopeal of

L

various rationales for the ex1stence of separate women s colleges.

C/ Respondents were asked to’ 1nd1cate the degree to which they felt ‘
/ -

/ separate colleges for women were ]ustified‘ln a general<Sense.

.

! Then they were asked to check thch of twentyafivz/purpose state:/)

ments they'viewed as valid justifications for sepdr ate ‘women's a
& ! )
colleges and rank the three they thought were mos% 1mportant.

, v
A\ B

Since’ the list Jf p0551ble purposes was 1ntended to be exten51ve

. 3

]

but not exhaustive, respondents were also glwen a chance to writer

in additional purpases. Baobground demographic 1pformation was
. ’ r . . -

also collectdd. [(See Appendix for questionnaire and transmittal
letter.) , ' S > (S . v f
S L ‘ \ ' o
Forty-eight percent of the céollege community (n=1299) returned
} % v ‘ FEE »'
« the Questionnaire within two weeks, Except for graduate students

who account for lgss than 5% of the student populafion) the return

‘
\

rate'from facult§ and the classes was similar. -(Freshmen =

" 49%,; Sophomoreq=~47.5%; Juniors z H§%; Seniors = 52%; Graduate
Studentsﬁﬁ 37%;€Fﬁculty = N?%.) . ) .

/. AllﬂtWenty-fiVe'gurposesfoffered on the questionnaire received.
some support as\the most imgortant reason. - Generally, however,: J

respondents emphasized the unique personalxand'academic growth possi-
/bilities ‘at Qomen's colleges. The historical reason of equal educa= °
o
" tional opbortunity, thes traditional purpose of preparation for X
conventional,female'roles, and radical ‘calls for a reconceptualization
« - "
of society and women's roles_were all,less popular. :

T e . St g
> ' 4 ) n
, .
a . A Al .
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"Agreement ﬁith pu%poses\ranged from a h{gh'of 79% foflthe
~argument that w0men s colleges are justlfléd because they can .
'"help wonen to create thelr own self mdentltv" to a low of 10%
who thought these colleges are juStlfled because they develop

3
i

", "a talented, well—educated gﬁOUp‘of future-w1ves and mothers."

g © ..(SEE TAELE ) .
: y . * l\
T I? the preferential choices, the following-justifications
R . . 1
received the\highest weighted rankings“ (1) "to encourage women

A 1

to create their own self- /\éntlty,"(2) "to teach women to tdke .

’

themseivesuserlously and respect and, support each other,"(3) "to

prep&re women forAcareens'and entry intojthe professions." .
N A
(SEE TABLE II) :
. 'Disoussfon . . S
The.most populer purpose among the'Smith‘College~respondents
,was "EnEOuraging women to create their own self-identities." Fd?
students and for female faculty, this was seen as the most fmportant :
rationale for a uomen's colIege;.and-by extension, perhaps, an impor-
~ tant purpose for womenTsleducation in other settings,'es well.
., . . This purpose stetenent, hhlle vague in . some respects, does
'1nd£cate that personel'gr self- development of students should’ be a
purpose of;educatlon. And, at th}s eollege, theYe is considerable
.sentiment‘that the institution should,assLst,women'directly_in-this”
.prdcess{' To  what eﬁtent does this purpose impiy change fon'this"
-college and for institutions still committed to the liberal. arts
'traditiong . o ._‘ )

.‘(v. ro .

—_—

1 Each first choice was multiplied by,three, second cholce by twoj;
and third choice by one. Points, fbr edach. item were summed to yield . :

[}{J: the welghted ranklngs. D

wll Toxt Provided by ERIC ..
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?\\? The mention of’ selfqldentity -and self-development in recent years
- . »
has taken on the connotatlon of ant1 1ntellectualism and a renunc1ation

‘of notions of social responsibility . This has lead to the statement o

and restatement of strong arguments that.'the proper domain of educatmon.'

[ 4.

even liberal arts education, is the 1ntellect or learning and not

-personal development (e.g. Ebel, 186).

v

[

The 1dea of personal development as an essent1al feature of liberal -

arts educatlon has a lﬁpg h1story, however Such a view 1s part of ]
L]

: e

,classical statements of. the -purpose of education (e g Locke and H bart)

and is represented in the views of many current writers who call

-a renewal of liberal arts education Among their goal statement'

many wh1ch are .not strictly 1ntellectual or cogn1t1ve, such as the
development of "judgment and values" (Bok,'l97u); the development-of a. -

L ' oo . . . . e Y .t ) ,
curious and creative person, "an ethical individual," "a wholésome, well- " .

‘adjusted ;human being," "an active and sensitive citizen" (Stiles, 1976).

~

In more recent history, we have lost sight of thesaims of afliberal'
. ’ - . . : ) . ‘
arts education with regard to personal development. And while Some

applaud this, maintaining that education cannot play a significant role

in the creation of the free and liberated person, others re]ect th1s view.

JThose who reJect this view point to forces both inside.and outside
he acadeyy which have undermined both the faith and\théSgbal; Shoben_;
(1976)-focuses on three processes within the academys-"the development “
éiholarship,ﬁ the

-0
Spec1alization ‘of the acadeg;c/d1sc1pllnes to the degree that they no

"of graduate schools and the ‘professionalizdtion of

longer lend themselves to tH& goals of personal transformation, and,

fdinally, the rélated result that the professor s role is restr1cted
N primarily to the qccupational development of students Shoben sees

;these changes as taking place.at a p01nt in-our cultural h1story wh1ch

" is between two major revolutions——the industrial revolution and the
4 . . R ’E .
oPost- 1nd¢strmal revolution : .~ 0 @ -

EKC - . LT

wll Toxt Provided by ERIC
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:\-, Fellx Gllbert (197%) sees s1m11ar forces at work in the

abandénment of personal development as. an 1mportant alm‘?f

educatlon In his ana;y sixhe focuses on our failure ﬁé dlStln-

3

LHighef.Educatidﬁr>:f}'ﬁ"??flﬁthed frOm'hlgher 1earn1ng, requlres-

|'a Vision of an idg

’
. >

% -
Rapld advances in t natural sciences ' have shattered our old

- 4
images of man. And, the fallure of educatlon, in Gllbert s v1ew,

- \ . B

has been the fallure to contlnug asklng the questlon. The question

.

is the meanlng of man 1n the\gew universe. The bas;c purpose of

.education ‘has thus been overshadowed by ‘the demands and goais of
" science ‘anq technology. '

. - . 7 . - ‘ . L]
-If we accept the premee that education should be guided by

an’ Ldeal image of the per§on, what does this' imply ‘for the educatlon

P

/ of women at this point in our h1story.
. \ S??entlflc advances.haye/dndeed chaflenged our noﬁmatibe tmage ;

of woman.”.The images of woman which havi_guided education in the- |
past are being rejected, however, not simply because;they haveibeen ’

torn apart’ by technologlcal advances, .but becauSe they are and have

“ ‘v

. been restrlcted and sterotyped V151ons .

P

4

\ 197H, Wein, 197u) reveal that the 1mage~of woman as ded1cated‘to ‘

W, ey '

the home and- famlly has dom1nated women's educatlon for a _good deal

.
/

. B

of our hlstory The - socqal good deriving\from the educatlon of .

.
women has conslstently beeﬁ more pefsua51ve in- galnlng women access®

fa o

to edpcatlon than the prlnc1ple of human rlghts CNewcomér, 1959)

t . .,

Much less. frequently has educatlon been v1ewed as. valuable,per°§e

- 1n the llve of Wwomen or aS enabllng ‘women to pé%form a greater:

. . -
. T g AJ . st
. LY ¥ -

:

vgu;sh Higher Educat”fﬁ_\ iﬁgllghe léarnlng. The prOCess of _

.Recent n1stor1cal 1nterpretatlons of women s educatlon (ConWay,

i . < . ’ N \
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. variety of roles in the society.
o _ The purpose statement on~the questionnaire which’is‘most

slmllar to this tnadltlonal 1mage is, "to develop a talented

,‘well educated group ofwfuture wives and mothers"(Y) ' Thls was
o )

\\‘ P
- o . .

the least popular pu%pose among the Sm1th Cpllege resp0ndents, . .

f_ dnd a related purpose, "to prepare women for roles whlch are
Ny . ] :
compensatory to men's: roles (T) was ‘among-the less popular.

14

If we assume that at the current time there 1s llttle ayree—
ment on the 1deal 1mage of woman and that such-an 1mage 1s~
necessary to’ gu1de hlgher educatlon, as d1st1nct from hlgher

learnlng,nhow does hlgher educatlon proceed’ ) I o

Inithls s1tuatlon, one approach 1s for faculty and students

atfcolleges and the llberal arts d1v1s1ons of un1vers1t1es to

1

.search for ‘an answer to the questlon'of what is the meanlng of
e

woman and man 1n the context of the modern age ngher educatlon,

'which Ls devoted to the development of the person, need not abandon

\ i . . v
. its purpose in°this instance. The search for and expioratLon of
. IR .

TP . U
alternatlve‘lmages of woman and man become Sre cr1§1cal 1n.perlods
R ?: Wb s

- of cultural llfe whén there is no set of: values wh1ch is w1de1y “,

;l

) ' thes

accepted and there is a lack of consensus about the characterlstlcs -

v
ST !

f.of the 1d€al$person

The wrttlngs of Kohlberg and other contemporary advocates l S
. % : . k SN e t
of development as a purpose of educathan mlght serve as a modern

-
E

‘ guide in ‘the search for ideal 1mages But, though our knowledge and

h -
v, .

. P
T« IO )

cdnceptlons of development are mo%e s%phlstlcated than they wepe'

‘0" T, . . ]
flfty years agb, our 1deas about hdmah development Stlll requlre

;r ; .
further elaboratlon both - 1h terms” of the phllosophlc ratlonales Wthh ST

T i e
¢ . » ’

mpst accompany the Spec1f1catlons of "more adeqUate" stages of o s ¢

19

/
developmept and in terms of emp1r1cai evidence “about the facts of o
‘o ‘:‘, ! . ':u:'. AL \1

(()




N . . -

development-(Kohlherg.and Mayer, 1972). ' , -
o ,;_ . Fo§ instance, there is an almost exclusively cognltlve .
" BECIE D * ’ '
emphasls 1n the earller statements of the developmental J&ew.

4} Thg focus has been brbadened more‘recently t? include mofél develf '

o
.

opment At the very end ofthemr1972 statement on development as :
. /
the aim’of educatlon, Kohlberg and Mayer suggest that the concept of ego E

development ‘provides an ever broader unity 1nclud1ng not only cog-
nitive -and moral development, but also social emotional content-% .

: - . . . X -
the organization of self-concept and sogial -experience. A.concept

. '6? development qhich includes cognitive’, moraly and emotional [

v

j content‘may be a more adequate formulation of the process of devel- |

opment’ than one)which includes cognition alone.
> . »

C e

. pontinued examination and revision of both the philosoohic
rationales and empirical evidenc about "more adequate"”stages ‘
>
of development,is ") icularly critical-ln.light of the factjthat'how
. s o .
women"s deQElopment has been ignored or seen as deviant historically.

Women's development must now be stud',d{from a yalue pos1tlon whlch
Vo v N ;

)15 positive. Freeman (1977) sugg; ¥, this as a "more adequate"' N
;{Ed ? - ) . L .
J velopment than one which is_

v

‘ethical prlnclple for studylng w

ey s

. r

'stﬁfes of devélopment'cannot be formulated withodt studying female

, development from a-pobitipn which is valuing of females.

Q¥Not all purpose Jfor women's education are p051t1vely or equally

.,' valulng of*" women..

v o P) .

: cultural forces which may limit women's rntellectual and general .,
4.

For 1nstance the _purpose "to compensate*for the

é?
develo?mént" (G), which was endorsed by 57% of the Smlth Colleg

-

i respondents and was ‘the most popular purpose among the. male faculty,
[ : ' ’ )

K . . . .

bears a resemblancd to the compensatory education view of the 1960's.

! ' ’ - 9
o -
. . -

-
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An assumptlon of female 1nferlor1ty may underlle suoh a purposeh
.Even if this is not tne,case, this purpose statement contalns

" what, Kohlberp and MaVep (1972) call the "psycholOplst s fallacy," namely
1t assumes that what 1s, presumably that whlch is currently

normatlve for male deve10pment, ought Eg Eg,ufor females as well

as males.

Some question exists as to whether or not there can be or

should be a single andogenous ideal for both males and females
< M ’
(Davis, 1976). Educators of women should take this point

,seriousf&. This 1ssue requlres both ethlcal elaboratlon and empiri- .

L

cal investigatlon The posslblllty that d1fferent experlences and

meanlngs are 1nvolved in the development of males and females from
v

one developmental stage to another, even 1f the stages are identical,

.

"has considerable phllosophlc and empirical support at this time

(Tldball 19763 Block, 1973).

’ 14

These gaps in the evidence and historical faults in our fonmu- ‘ <;
lations of cultural ideals must be given serious attention in any

effort which ineludes personal developmenf as a major goal in .the

" education of women. h

Granting acceptance of this purpose as conslstent with the

tradltlonal aims of’ llberal arts education sufgests that college \ !

Q

_communltles should begin to search for ideal images of woman and - ¢
. man which can be justlfied philosophically’and.wnioh are.consistent
with the facts of development. In this’process,‘institutions of
higher education may indeed'contrlbute to the Ppersonal develOpmentd

of their Students. "The popularity of this purpose in the college

surveyed, certalnly suggests this as an 1mportant possibility for:

the instltutlon to consider.

10
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ER\(: 1n such a way that women can atta1n both the hlghest levels‘

P
N

<

et

Two other -popular purpose statements fréom the”questionnarrex

deserve a smmllar analy51s in terms of the state of the world \

tradltlonal purposes of- hlgher educatlon, and the value assump-

~ tions about females which underlle them. . These are, "to prepare

' women for careers and entry into the profeSSLons" (D) and Mtq

) prov1de an enV1ronment where women are not afrdid to achleve“ (C)..

'_more generallxrend°' Should 1nst1tutlons of higher educatlon

Aruitoxt provided by Eic:

‘Some of the questions, which surround these purposes, will .be

; ER] - \

p01nted to here.

- Preparing women for careers and professzons revives:thé‘fani-
liar tension between generalleducation and-vocational education,
referred to, respectlvely as higher educatlon and hlvher learning,
in the dlscu331on above.. The resolutlon of th1S'ten31on must

now include the fact that many womén desire to be economlcally inde-

pendentj many women de31re to part1c1pate in all levels of our ,

vocational and career structure. In the Smith Collegessurvey,

. 44‘ f . - .
preparing. women for careers and entry into the-professions was seen-

as an important purpose of a women's college bvfapproximately 69%
oﬂ‘the students. : . R | |

In addition, 1nst1tutlons must take 1nto account that for most
of our hlstory, ‘women as a group, have been excluded from the highest ;

levels of the career and status structures Not even the‘elltel, /

X? ever been able to,make the assunption,made by

':wleges, that their graduates would automatlcally

" >_.~

i 5*'of power in the society (Ward, 1977).

ha

J

LA L.

*attempt some new resolution .of the confllct between personal

transformat;on and vocatlonal aims? ‘Can these be reconc1led.

1

ﬁfﬁ&b
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. P . . . , : B . . N ll . ‘ r'n“.
b .« ! i ' ‘h ' ) . ‘ . ¢ ' . .
of human development and the. hlghest levels of vocatlonal and N
o ’ ~ | ) '.S ]
I career development'> ) . e 8

. -.'.
[ <

The question,ef‘women's achievement, 'bOth in terms of 1ts

deflnltxon and the sltuatlons whlch foster or retard it, rémalns

. : . e o

'a tangled questlon, ln spite of recent research 1n this area.p '?‘”ﬁid
r - 94 / L e
'WOmen s' achlevement is usually d1scussed in terms of scholarly, . - e

LIS

academ1c, or artlstlc achievement and in terms of power in the B ‘;&
soc1ety Occa51pnally, the questlon of soclety s devalu1ng of
women's tradltlonai roles and achievements, whlch results from
the general devalulng of females, is raised (BaPan, 1966).¢
-, .Success for many college women has become synonomous wlth achleVe- o
;ment in the prev1ously male-domlnated profes51ons of law and _
medicine or buslneSs. What 1mpact can hlgher educatlon(have om}.§7
\\\ these issues? Should 1nst1tutlons Qf hlgher educatlon encdurage.'_ o
and attemptcfo promote part1cular klnds of .achievement? Should f .ﬂ
it address the general cultural devalulng of women-and -the resultlngl
l ' self- devalulng by women? There is- ev1dence that the populatlon
/// surveyed believes this college should confront these 1ssues’ "To
teach women to take themselves~serlously and respect and support
each other" (B) was the second mostypopular purpbée among,this
group. "Helping women gain self-confidence™ (E)).which has similar

-

implications, was also.a popular choiceg

Does elther th1s purpose or the vocatlonal purpOSe demand a

renunciati n,gf development in the broadest sense, as a major -

‘purpose of W men' s educatlon7_
For women ' s colleges the compensatory purpose must be addressed ¥
~"before these other purposes The compensatory view, accepted by
.:”' almost élxty percent of the Sm1th communlty, may not -only carry an

» nnderlyzng‘Fssumptlon of 1nfer10r1ty, but 1s essentially a

‘v . ) A . ‘ Y R 2 ‘ ' ‘. ..-.
EKC oot . o~ L
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. . o B P “ . o . . .
nﬂgelf-destpuct"'purpose, If accepted, this remedial’ view and

its concomitant limited time-freme becomes determining of other
> purposes. If, on th¢ other hand, women's colleges: view their
' i ’ ;. ‘( .4

exisféﬁée'as permanent and self-justified, then a wider range of
Y . _ !

purposes can be considered.® * !

.
. - o
N .

Thoggh only a few of the .purpose statements have been discussed
here,,many Questions have beenﬁraiéed. Some of‘fheée‘demand'dnd.

~, are amenable to scholarly 1nqu1ry, others can only be addressed '

>0

by - prlorlty-establlshlng dlscu551ons 'From this survey, lt-aPPeafsl'

that students and female faculty,and male faculty would begih“é&Qh:

discussions thh somewhat dlfferent v151ons af the’ college s~m1551on
N ’ 1 . .
One cannot assume homogenelty of'Wlews ‘oh bach issues even am??g,
. ! r
thoseﬁdho choose to . ilve and’ WGFE in a women's college. For 1nstance,

in this suryey we fi t at although feflale. faculty*ﬂﬂdﬁgtudents

are in gené’h agreement when ranklng the purposes, male faculty j
.;‘and"students had’ 51m11ar vaews on the relative 1mportance of appboxl-l_“
' mately one-thlrd of the purposaﬁéta;ehents. '?hls may be a situation

' . . P . 2 . L ’ . - C '

e whieh 1s peculiar to this college and this generation or to women's
colleges, though thisfseemé unlékely. . Consensus about .the purpose .
) : L o o

of women's education, will not be easy to achieve even in this

specidl environment, and the mere popularity of an idea is not a
-rationale for changing a e llege's direction. '

/ y ' o "’ . . . ‘-- . :
Examihaxion of these ‘Issues i9o 1mportant however, and is an ,

. act1v1ty whlch,sho ld not be limited to women’ s ;nstltutlons. The

dlalogue 1tself has intr1n51c validity,y and lt can be of practloab

importance in detenﬁgnlng future ourrlcular and institutional policies.

] . I o - N
¢ . . !

B Co . ) . . .

. ) ) . i - ) ‘ .
ERIC ;. - . S
[AFo e rovded o v L .o ' y* L . . . (S ¢ W




- - TABLE I,

» . o " -
"Questionnaire Results ' - " R . Spring 19376
JUSTIFICATIONS
..."Please check all the reasons which personallz'think~
R . ]usfify the existence of separate llber arts colleges for
* women.' . :
79%: A. to encourage women to create their”oWn identity.
53% B. « "to teach women to take themselves serlously .and respect
and support each other "
L. f ’ .
63% C. to provide an envimonment- where women are.not afrald to
. " achieve. S, ) # . 4
60% D. to prepare women for careers and entry Lnto the profes-
' {sions. , . o
59% E. 'to help women gain self-confidence.
59% F. to prov1de -a quallty undergraduate experlence for womén
at various ages.
57% G. to compensate for the cultural forces which may limit
women's intellectual and general development.
5284 H.'  to prepare women for a life of schola hip, "inddpendent
and self-justifylng intellectual endeavor.": .
51% I. to foster women's sociability: the opportunity to experi-

ence the value of women friends and to develop life- -long -
frlendshlps. :

'I

' 51% J;. to enable women to develop or exercise leadershlp skllfs‘

without male Competltlon for laadershlp posltlons.

]

’

45% K. to provide an opportunlty for women to discover themselves
and each other intellectually, socially ahd sexually im .
an atmosphere that is for the most part free of malg pre—‘
N sqpce and male dominance. . o ””.mﬁ.n_ '
4% L. to create a’ communlty in which women have to bextreateq
as first class citizens. S 'ff,',
T 43% M. to‘help women become less dependent ‘upon men. ' )
43% N. to offer institutional variety thCh is valuable per se.
) .
' 35%

' 0. to provide a rigorous educatlon for WOmen patterned on "’ }'
' : quallty 1nst1tutlons for men. .
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,L‘~7{Tablep1 (continued). * . - f'd

33% . P. to~prov1de "forms of collectlve life which are- most sup-
Lo portlve of and conducive .to learnlnp for women students.

y I

Q: ;to act as the academic and intellectual component of the

women's movement, prov1d1ng a systemic enqulry into
women's experience.

~
R

[§

|

<
&

. . g9f R, . to maintain the quallty of exlstlng women's 1nst1tutlons
N - ~which might have difficulty attracting equally quallfled
T '~ " male students if they become coeducatlonal ,
.“g" ‘ . ' .
\ 24%. S. to prepare women to meet the challenge of comblnlng
R -profes31on, marriage and chlld-rearlng - ' 7
[ 22% T. to prepare women for roles whlch are’ compensatory to
5 'men's roles. o ).
, . + Sy
’ 20%°‘U} to enable women to escape the da11y pressures of datlng

and focu31ng on heterosexual relatlonshlps.“

20% V. to form the basis for a radical reconceptuallzatlon of our °
social §$ructure. . -

11% W. "to preserve and perfect évery characterlstlc of complete T
womanhood." - ‘ '

11% X. to actively support the feminist movement.

. N l N " X
10% Y. to develop a talented, well-educated group of future
. .wives and mothers. S ' s
5% Z. Other Reasons ]

\
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TABLE II

ost Important Justlflqatlons

listed in Tab%é I, 7,
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